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About nasen

Nasen is the leading UK professional association embracing all special and additional educational needs and disabilities. The organisation is not-for-profit and provides training, development and support for all education professionals working with and caring for children who have a special or additional educational need or disability.  With a membership of 5000 consisting of schools, SENCOs, local authority staff, academics and parents, nasen is able to engage with a wide range of professionals working within the field.
Nasen has been providing high quality professional development, support and advice for twenty years and during that time has influenced classroom practice and policy development in a large number of schools.  In the last six years, nasen has organised over 50 conferences and training events.  All have been well attended with highly positive feedback. 
Nasen has a sound history of supporting Government consultation by engaging practitioners to develop policy.  Working to tight deadlines and budgets, this was demonstrated most recently through the accredited SENCO training consultation and the providers’ conference for the National Award for SEN Co-ordinators which was facilitated by nasen.  Nasen also has a track record of effectively disseminating Government policy through training and development activity.

Overview

Nasen welcomes the SEND Green Paper, and is very pleased that the government and Officers of the Department for Education,have committed a great deal of time and energy to ensuring a robust and fair process, taking due regard of all the responses they received during the consultation last year.
At a time when more and more autonomy is being devolved to local level, giving schools more freedom and flexibility, it is important that we have a national perspective on how we might support our most vulnerable young people, their families, the schools in which they are educated and the extended services needed to meet their needs from 0 to 25.
It is really important that parents and families are at the heart of their child’s development both pre, during and post education. By offering a system and structure that supports them nasen hopes that this will break down many of the barriers that were highlighted by Brian Lamb in his report. We need to acknowledge that some parents will need more support than others in ensuring that they have and understand all of the information they need to make the correct choices for their child. With the reduction in key personal at local authority level nasen has a concern that those advocates will not be available for parents to turn to.
There also needs to be very clear guidance on how the personal budget option will work for parents. What will happen if the child’s current provision costs more than the budget allocated to parents? What about transport costs? Nasen welcomes the drive to bring children and young people back into their community but there will be a need to consider local provision and its ability to meet the future needs of the children it serves. This could become increasingly difficult with the growth of Academies and Free Schools.
Nasen has expressed its concern on a number of occasions in regard to SEN professional development for all teachers. We welcomed the introduction of SEN modules for BED students as well as PGCE. The Inclusion Development Programme provided some very specific training in 4 key areas. The specialist training for VI, HI and MSI and for Dyslexia Teachers was always meant for more advanced study as will be the new modules developed from the Salt and Lamb reviews. Nasen is delighted that the issue of high quality continuing professional development for all is a key feature of the Green Paper. nasen has been given the opportunity through DfE funding to provide whole- school SEND Awareness training. This, along with a number of other initiatives will ensure that every teacher has some basic knowledge about SEND and the changing needs of 21st century children.
We are delighted that there is an additional year’s funding for the Award for SEN Co-ordination and we will work with the department and the providers to ensure that the standard of this training is maintained and that the course content is reviewed in light of the changes outlined in the Green Paper. The SENCO will need to be at the forefront of the implementation of all of the guidance issued within the Green Paper and nasen will support them in this.
The previous administration’ s Every Child Matters agenda sought to bring together multi-professional teams to support the child and deliver multi-agency delivery to meet their needs. A clearer, less bureaucratic system is needed to make this more effective, less time-consuming and not dictated by who pays for what! The proposals for an Education, Health and Care Plan to replace the statement will ensure that all those providing services are involved from birth to 25 and commit to providing services in the plan.
In the same way the change to a single school based category for SEN to replace school action and school action plus should reduce the bureaucracy, make schools more accountable and ensure that resources are targeted at the most vulnerable young people. Nasen does however have a concern in terms of funding for these children and young people. The Pupil Premium will only address the needs of those young people from disadvantaged backgrounds (in receipt of free school meals) not all of those will have SEN and what happens to those who are identified as having SEN but are not in receipt of free school meals. This is an area on which we will seek clarification.
We must ensure that the recommendations from this Green Paper are seen as an integral part of the other major changes currently taking place across education and health, the Education Bill, the Wolf Report, The Tickell Review of Early Years Foundation Stage, the National Curriculum Review as well as the current major changes to our national health service. The identification, intervention and support we give to all those young people with SEND must not be a bolt on piece of legislation but it must be embedded across the sectors, supportive of all young people irrespective of their needs.
This response has been collated from information gathered from nasen members, attendees at two nasen conferences and delegates at nasen Live 2011. We hope that it gives a cross section of views from within the SEND field.






















Key messages

· We welcome the Education, Health and Care Plan from birth to 25. This move to ensure continuity and consistency for young people and their families must be applauded, however, it will only be successful if legal duties apply across all three services, education, health and social care
· It is very clear that the EHC Plan will be very effective for those children and young people who are identified with a SEND at birth or in very early childhood. Schools will have to have very clear guidelines as to the single assessment process and how this is managed within school. There needs to be a very clear and transparent system to ensure that schools can access an EHC plan once they are in school and the school/parent needs additional support to meet the child’s needs
· The single assessment process will need to be very carefully managed within a setting. There will clearly be a much more focused role for SENCOs  who will need time and status to be able to carry out this work. We are delighted that the NASENCO Award has been funded for  a further year and we would seek the DfE and TDA to consider the on –going funding for this award to ensure that our future SENCOs have the knowledge, skills and understanding they are going to need to carry out their role
· Nasen would recommend that there is a revised and updated Code of Practice that is clear, accessible and sets out schools, parents’ and children’s rights, which would include clear timescales and processes, including communication between agencies, a named and trained senior person in each school with responsibility for SEN (the SENCO) and information about how parents and young people can challenge the system, including clear and accessible complaints and appeals processes plus access to independent support and advice
· Continuing professional development is vital to ensure that all practitioners are kept up to date and able to meet the needs of 21st Century children. Nasen welcomes the increased emphasis in this area but we believe there is still room for improvement especially for Early Years SENCOs, Aspiring SENCOs, Initial Teacher Trainees, Governors, School Leaders and the wider school workforce. We also believe that inter-agency training should be developed to ensure consistency across services
· There needs to be an understanding that early identification is not just about early years but additional needs will be identified at various stages of a young person’s educational life. We believe there is an urgent need to re- introduce Child Development and The Teaching of Reading (not just Systematic Synthetic Phonics) into Initial Teacher Education





· Nasen would wish to seek clarification on the assertion of the bias towards inclusion – although the number of special schools has decreased the number of pupils within them has not significantly decreased and parents still seek the provision they feel is the most appropriate to meet the needs of their child. The range of educational providers is diverse and every expanding with academies and free schools. We are concerned that the independent and non-maintained sector do not appear to have a role to play in these proposals although many offer very specialized provision not currently available within the maintained sector
· Nasen believes that there is a wealth of expertise within our schools and we need to capitalize on that, using shared good practice in a collaborative way. Clusters of schools, with an outstanding special school at its heart would be able to develop support and services that were bespoke to that cluster if schools. We hope that the Pathfinders will be able to identify areas where this is working, especially where schools are successfully commissioning shared services
· There needs to be an understanding that not all young people will achieve Level 2 qualifications by the end of KS4 but they will be able to follow suitable and appropriate course and training post 16 if they are available. Nasen welcomes the proposals to join up pre and post 16 funding and would seek for a much more robust transition process starting much earlier in a young person’s educational life. We would hope that the Pathfinders investigate the good practice that already exists especially in many of our special schools – many offering vocational training from early in KS3 and have developed very close links to FE colleges and employers
· Nasen is concerned that there is very little reference in the Green Paper in regard to pupil voice and ensuring that pupils have a right to choice as well as their parents. There may be differences of opinion and they need to be heard
· The future of funding for SEND needs to be very clear and transparent. Too much funding in the past has not reached the young people it was meant for. There needs to be accountability on schools to spend designated SEND funding in a cost effective and targeted way. A great deal of work needs to take place in regard to a national banded framework – no two children have the same needs and to label the child and tag them with an allocation of money is a very retrograde step







Chapter 1: Early Identification and Assessment
1 How can we strengthen the identification of SEN and impairments in the early years, and support for children with them?
		[image: commentsSpacer]
	· Increased training for all those working within early years – ability to recognise a child who is experiencing difficulties and have the strategies and interventions to support them
· Increased responsibility of Early Years SENCO – National Award for these professionals plus time and status to carry out the role effectively
· Opportunities for collaboration across clusters of providers. Specialist staff available for schools to commission as and when necessary
· Further development of Children’s Centres and Early Support programmes – many parents need support as well as their children
· More effective multi-disciplinary working across all services – sharing of information – equality of resource provision – joint training to ensure all professionals are speaking the same language and have a joined up approach to providing the most effective provision
· Support and guidance for parents must be explicit to ensure that they are confident with the system
· Need to understand that early identification is not just about early years but can be at any point in a young person’s educational life. Need to introduce Child Development and The Teaching of Reading into Initial Teacher Education
· Also have to remember that children’s needs change over time – increased training for all teachers in the identification of needs















2 Do you agree with our proposal to replace the statement of SEN and learning difficulty assessment for children and young people with a single statutory assessment process and an ‘Education, Health and Care Plan', bringing together all services across education, health and social care?
	*
	Yes
	[image: optionBox]
	No
	[image: optionBox]
	Not Sure
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	· Statements are currently cumbersome, time consuming and expensive so any new system must address these issues. There is also a need to remove the postcode lottery and he who shouts loudest mentality to ensure that all parents and children can access the provision they need
· The current statementing process already has the components for all three agencies but they are not always able to provide the required provision. A change to an EHC Plan will have to be more binding than the current statement to ensure that all services commit the necessary resource
· There needs to be a much stronger relationship between DfE and DoH for this plan to work 
· For those children identified at birth or in very early childhood it is assumed that health would seek an EHC however what will happen if the child is not identified until they are in school? How long will it take to get an EHC Plan?  Who will lead on this? Where will funding come from for the education element?
· Need to clarify how those with severe but short term difficulties will be able to access support
· Concerns about those children who have a learning difficulty/disability and need educational support (not health or social care) - will they be able to access a plan?
· Identification must lead to some recommended intervention or input – where is the funding coming from for this to be effective and support the child’s progress?
· It is vital that all three services work collaboratively to ensure the most cost effective provision is available, however, within the current climate of major change within all three services will there be the capacity for services to deliver?
· Seek good practice models of where the CAF model worked effectively – how did those professionals engage and how did they allocate resources to make it work?
· Need to ensure that there is a robust review and monitoring system  - although we welcome the 0 – 25 proposal – there must be an annual monitoring system that looks at the progress of the individual and the plan is revised to ensure that provision is in place to meet individual needs at a particular time








3  How could the new single assessment process and ‘Education, Health and Care Plan' better support children's needs, be a better process for families and represent a more cost-effective approach for services?
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	· The single assessment process will need to be very carefully managed within a setting – clearly a much more focused role for SENCO who will need time and status to be able to carry out this work
· Schools will need to have some graduated response to know if interventions have been successful and if not need to move to another level
· What will trigger the move from the single assessment and the need for a EHC Plan? What evidence will schools have to collect and over what period of time?
· The new plan should be a holistic view of an individual child’s needs that offers support, advice and intervention strategies to support those needs. It needs to be accessible to all professionals, parents and the young person themselves where appropriate
· The new plan must have more legal standing to ensure that all services are accountable for their provision





4 What processes or assessments should be incorporated within the proposed single assessment process and ‘Education, Health and Care Plan'?
		
	· Initial identification by parents/early years practitioner or teacher /health visitor/GP – process that enables any/all of these to access the assessment needed to further identify the individual needs 
· Need to assess underlying cognitive ability
· The service carrying out the assessment process needs to be seen as independent to the service provider for any intervention or support – the current system is not transparent enough so issues around the same authority carrying out assessment and providing funding for support











5 What is the potential impact of expanding the scope of the proposed single assessment process and plan beyond education, health, social care and employment?
		
	· Need to strengthen the concept of “Team around the child” through common training, terminology and understanding. The transfer of information needs to be explicitly part of the process and trust of those professionals who are working together. 
· A Lead person should be identified from within the team but all professionals have an expectation to attend meetings, respond to information etc. Also needs to be a mechanism for budget management to ensure that if provision is needed it is funded by the appropriate agency
· There is a danger of expanding the net so wide that there are too many people/agencies involved. This should be assessed for each individual child






6a) What role should the voluntary and community sector play in the statutory assessment of children and young people with SEN or who are disabled?
		
	· Voluntary and community organisations have a wealth of knowledge and expertise that can support the assessment process – it also has to be remembered that many are set up to support individual needs and disabilities and may be seen to have a conflict of interest in some areas.
· Very helpful in supporting parents – need to ensure that they do not raise hopes and aspirations beyond what is necessary or available.
· Needs to be relevant to the process
· Who will monitor and evaluate their work?





6b) How could this help to give parents greater confidence in the statutory assessment process?
		
	











7 How could the proposed single assessment process and ‘Education, Health and Care Plan' improve continuity of social care support for disabled children?
		
	· Single assessment process from 0 – 25 will ensure consistency and continuity
· Need more information about funding post 19 





8 How could the arrangements for provision of health advice for existing statutory SEN assessments be improved?
		
	· More willingness to share information and the provision of more timely contributions
· Not set up huge barriers about confidentiality – trust the professionals who are working to support the child/family
· Enable schools to be able to appoint health practitioners to support a cluster of schools – too many barriers in the way – use good practice examples from special schools 





9 How can we make the current SEN statutory assessment process faster and less burdensome for parents?
		
	· Greater acceptance and trust of professional opinion
· Willingness to listen to parents whilst not giving false hopes 
· Ensure that all contributors get their reports in on time and there is an understanding that everyone will attend meetings
· Use of technology to speed up process – transfer of information securely
· Use of consistent terminology and language understood by all














Chapter 2: Giving Parents Control
10 What should be the key components of a locally published offer of available support for parents?
		
	· It should be accessible and easily understood 
· Involve parents from very initial stages
· Try and build a consistent  “team” to ensure that parents know who they can contact
· Lists of schools, rights and responsibilities of all parties including parents and children
· What provision available, its cost and how this is used. What specialisms are catered for? If they used out of authority placements why and what?
· Facilities available for disabled children, extended schools, respite, holiday etc
·  On line or telephone support service if available
· Parent partnership support







11 What information should schools be required to provide to parents on SEN?
		
	· School policy on SEN, handbook, contact details of key staff
· Roles and responsibilities of school, governing body, parents, LA etc
· Guidance on reasonable requirement and support
· Glossary of terminology and acronyms
· Home – School Agreement
· IEP or other targets shared
· Transition plans (if relevant)













12 What do you think an optional personal budget for families should cover?
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	· Concerns about how this will work in practice – will it be for additional support over and above that indicated in the plan
· Will already stressed parents be able to manage personal budgets – if key workers used then who will fund, employ and manage these?
· Not appropriate for parents to be buying school places – this will cause huge issues in terms of long term provision planning for schools
· If parent is buying 1 – 1 support are they employing the person to carry this out. How will schools manage a workforce not directly employed by them? 
· Do parents always know what is best for their child?
· Could be used to fund additional support/therapies not available through school – parents would need to have clear knowledge of what is available and at what cost
· Purchase of respite care and extended provision
· Purchase of equipment not allocated in the EHC plan
· Additional ICT support
· Could fund home based education
· Concern that there will be an expectation that transport will be funded through this route. Will a parent receive the full cost of the transport they currently receive?





13 In what ways do you think the option of a personal budget for services identified in the proposed ‘Education, Health and Care Plan will support parents to get a package of support for their child that meets their needs?
		
	· Concern over support for parents in administering personal budgets. Who will be appointed as Key Workers? Who will fund them? 
· For many families it will be the key worker that gets the package of support for the child – will they be independent of the providers of services?
· What happens if budgets are cut year on year?
· There will need to be networks of parents who can build up support packages of appropriate services 
· Parents will think they have more choice of school – but will they receive an appropriate amount of funding to meet their requirements.
· Parents who can afford to “top- up” their budget will be able to seek independent or Non-maintained schools.






14 Do you feel that the statutory guidance on inclusion and school choice, Inclusive Schooling, allows appropriately for parental preferences for either a mainstream or special school?
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	Yes
	[image: optionBox]
	No
	*
	Not Sure



		· Where is the evidence of the assertion of the bias towards inclusion – although the number of special schools has decreased the number of pupils within them has not significantly decreased
· It has to be recognised that inclusion is not about a place it is about an equality of opportunity in an environment that best meets an individual’s needs at any particular time
· It gives parents the right to express a preference but  they may not be able to foresee the long term implications of the decision
· Parents need professional support in making the right choice – they do not always know best!
· There is currently an assumption that every mainstream school can and will be adapted to meet every individual’s needs – this is not a cost effective premise
· Information to break down some of the myths and gossip about particular schools


 



15 How can we improve information about school choice for parents of children with a statement of SEN, or new ‘Education, Health and Care Plan’?
		
	· Key workers who are impartial and can offer sound advice
· Parental preference and school choice are not the same thing – need to have a clear understanding of what is meant by this terminology
· Trust of professionals who know the child and also so know what is available especially to support those with low incidence needs
· Information from other parents and voluntary sector
· Also need to consider what information we give to young people – they also have a voice and it may not always be the same voice as their parents
· Greater difficulty in providing information given the greater choice with the introduction of academies and free schools – will they have to provide information?







16 Should mediation always be attempted before parents register an appeal to the First-tier Tribunal (SEN and Disability)?
	*
	Yes
	[image: optionBox]
	No
	[image: optionBox]
	Not Sure



		
	· We welcome the introduction of mediation with  a neutral chair person 
· Need to identify what is meant by mediation at national level – so all parents get equal access
· Mediation needs to be planned so could slow down process 
· Need to ensure that it does not become costly and bureaucratic otherwise what is the point – may as well go straight to tribunal
· Where do young people fit in – will they be able to attend mediation?





17a) Do you like the idea of mediation across education, health and social care?
	*
	Yes
	[image: optionBox]
	No
	[image: optionBox]
	Not Sure



17 b) How might it work best?
		
	· Parents will develop a relationship with the services involved
· Will give confidence in the system
· Voluntary sector could be used to support this
· It will ensure that all services are committed to providing what is necessary to meet the individual’s needs
· Will the cost of mediation be shared across all services?











Chapter 3: Learning and Achieving


18 How can we ensure that the expertise of special schools, and mainstream schools with excellent SEN practice, is harnessed and spread through Teaching Schools partnerships?
		
	· Sharing of expertise and training 
· Clusters of schools with special school at the heart – develop outreach support for other schools
· Specialist schools already exist – use their expertise







19 How can we ensure that we improve SEN expertise, build capacity and share knowledge between independent specialist colleges, special schools and colleges?
		
	





20 How can we continue to build capacity and SEN specialist skills at each tier of school management?
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	· Make the SEND module at ITE compulsory
· Introduce Child Development module into the ITE programme
· Ensure that First Teach and GTP have SEND training
· Continue to support the NASENCO training year on year – currently less than half new to role SENCOs will have been trained
· Mandatory SEND element in NPQH
· Expectation that every school does at least one day (or equivalent ) SEND training per year
· Continue the funding for ITT special school placements
· National expectation to undertake CPD 











21 What is the best way to identify and develop the potential of teachers and staff to best support disabled children or children with a wide range of SEN?
		
	· Whole school audit of school needs and whole school audit of workforce expertise – carefully consider what school needs to do next
· Performance management should contain some element of compulsory  CPD 
· Highly skilled and qualified SENCO given the time and status to lead rest of staff
· System for aspiring SENCOs to be given training – make the role a career pathway for teachers 





22  What is the potential impact of replacing School Action and School Action Plus and their equivalents in the early years with a single category of SEN in early years settings and schools?
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	· Schools tend to rely on these two stages as a support mechanism for gaining additional support  (and funding)
· Single assessment will mean that schools will have to have a robust assessment monitoring and review system to ensure that the interventions they put in place are effective (and if not address them)
· Should be less paperwork and bureaucracy
· How will this single category be funded? Is the Pupil Premium meant to cover the current school action plus funding? if so there will be some children that are not entitled to this money
· Schools will also have to be more robust with any SEND funding that they do receive – SENCO will need to be able to monitor this and ensure it is “ring-fenced” for the most vulnerable
· Not sure how the single assessment will tie into the EHC plan – how will a school get a plan? What evidence from prior support will be needed?
· Very clear national guidance on single SEN Category needed












23 How could changing the school and early years setting-based category of SEN embed a different approach to identifying SEN and addressing children's needs?
		
	· Need to concentrate on identifying a child’s needs and addressing those rather than seeking labels and then “fighting” to get the support that matches the label
· Need to instil in all teachers that they are teachers of children with SEND – there is not a choice
· Also need to consider current curriculum and assessment routes – league tables make it very difficult for schools who are working really well with SEND pupils but then not getting the % they are expected to achieve
· Not sure how all of this will impact on academies and free schools – will they have to have the same SEND categorisation?





24 How helpful is the current category of Behavioural, Emotional and Social Development (BESD) in identifying the underlying needs of children with emotional and social difficulties?
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	Very helpful
	[image: optionBox]
	Helpful
	*
	Not very helpful
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	Not at all helpful
	[image: optionBox]
	Not sure
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	· It needs to be used sensibly bearing in mind there is a continuum of BESD needs
· Having behaviour first often suggest behaviour is the problem rather than the result of other needs
· The emotional often gets overlooked
· Tends to assume behaviour as challenging when there are many more issues connected to behaviour
· Can cause problems in schools where there is a SENCO and a Behaviour  Co-ordinator – often underlining SEN does not get addressed because referred to one and not the other
· Most people do not get passed behaviour and pupils face label and stigma
· Neglects primary area of need that are the causes of BESD – relies on moderating behaviour rather than looking at the whole child
· Too many see this as a naughty child
· Social and emotional need to be separated out 
· SEBD would be better
· Maybe use of Emotional well-being








25 Is the BESD label overused in terms of describing behaviour problems rather than leading to an assessment of underlying difficulties?
	*
	Yes
	[image: optionBox]
	No
	[image: optionBox]
	Not Sure



		
	See question 24





26 How could we best ensure that the expertise of special schools in providing behaviour support is harnessed and shared?
		
	· Not all special schools will have expertise in providing behaviour support
· Need to look at excellent practice in mainstream schools – some teachers will want to know that strategies and interventions work in mainstream school
· Need to look at best practice models for engaging with CAMHS – this appears to be the biggest issue in schools – not be able to get access to skilled professionals 
· Clusters of schools working together on CPD – Special school at heart offering support and advice – often schools in clusters will have similar issues
· Investigate good practice of nurture groups at all phases of education





27 What are the barriers to special schools and special academies entering the market for alternative provision?
		
	· Knowledge, skills and understanding of the workforce
· Lack of expertise and support from health (CAMHS)
· Funding – there is a pre-conception that dealing with BESD young people is very expensive (staffing ratios)














28  What are the ways in which special academies can work in partnership with other mainstream and special schools and academies, and other services, in order to improve the quality of provision for pupils with SEN and disabilities?
		
	· Many special academies will have been a specialist school and will have already offered support and outreach to neighbouring schools – this should and must continue.






29 What are the barriers to special academies becoming centres of excellence and specialist expertise that serve a wider, regional community and how can these be overcome?
		
	· Funding to set themselves up as  a centre of excellence
· Need to develop expertise in commissioning so other schools can purchase a service or support from them
· Mainstream schools need to work closer with special academies to seek their support, advice and training on SEN issues
· Mainstream SENCOs need to work with local special schools
· There is prejudice from some sectors of teaching profession 
· Development of a much more collaborative and collegiate way of working – not setting each school up against each other but supporting each other
· What happens if special academies become selective? How will this affect their relationship with mainstream schools





30 What might the impact be of opening up the system to provide places for non-statemented children with SEN in special free schools?
		
	· Real issue about the quality of provision – who will be setting up Free Schools? Are the qualified to meet the needs of individual children
· Will the curriculum on offer be supportive of wider society expectation?
· Non-statemented children need the best provision possible – do we know that a free school will be able to offer this










31 Do you agree with our proposed approach for demonstrating the progress of low attaining pupils in performance tables?
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	Yes
	[image: optionBox]
	No
	*
	Not Sure



		
	Need more information about the impact of this 





32 What information would help parents, governors and others, including Ofsted, assess how effectively schools support disabled children and children with SEN?
		
	· Case studies of pupils and their progress rather than expected levels
· Overview of the curriculum for all pupils and how this is differentiated for those with SEND
· Much wider information about achievement not just raw data and test scores
· What are the wider opportunities offered to children and how will young people with SEND access these?
















Chapter 4: Preparing for Adulthood

33  What more can education and training providers do to ensure that disabled young people and young people with SEN are able to participate in education or training post-16?
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	· Enable a realisation that not all young people will achieve Level 2 qualifications but they will be able to follow suitable and appropriate course and training post 16
· Increased training for pre and post 16 to ensure that all practitioners are singing with one voice
· Much closer links between school and post 16 training providers
· Need to be able to offer full-time courses especially post 19 – currently many young people only get part-time provision and this has implications for what they do the rest of the time
· Increase vocational training and opportunities
· Develop life skill course so they are meaningful and will support life- long learning
· Investigate the good practice that already exists especially in many of our special schools – many offering vocational training with very close links to FE colleges and employers
· Need to address transport issue as this is very costly component
· Parental quote “Don’t give young people false expectations – schools include young people not always properly prepared for realities outside school”
· Provide SENCO support for post 16 training providers including advice on hidden disabilities
· Offer an appropriate curriculum to equip with skills for life













34 When disabled young people and young people with SEN choose to move directly from school or college into the world of work, how can we make sure this is well planned and who is best placed to support them?
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	· Transition process implemented earlier – maybe in Year 7 – need to instil achievable aspirations in young people at earliest opportunity
· Transition process open, honest and transparent – national entitlement not  a post-code lottery
· Need to involve parents and young people from earliest stage to build aspiration and expectation
· There needs to be enough trained advisers/key workers to support young people and families through the process – not sure how this fits with reductions in Connexions and LA services
· Voluntary and community sector could be useful to support this
· Change attitudes of employers – support them in finding work for young people with SEND – more training needed at local level
· Post 16 providers are an integral part of the cluster of schools they represent
· If the EHC plan is to replace the statement the assumption is that this will continue post 16 and replace the 139a form – this must contain an explanation of the needs of each young person, their strengths, differences and difficulties and honesty potential
· Parent/family and young person voice must be listened to  ensure all views are represented – may need to support parent and or young person if they are not in agreement – does the parent always know best?
· If internships are to be successful they need to be funded, transport allocated, accessible workplace and a trained job coach to be available to support – this must not become  a route to free labour – the individual needs to know what the outcomes from the internship will be







35a) Do you agree that supported internships would provide young people for whom an apprenticeship may not be a realistic aim with meaningful work opportunities?
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	Yes
	*
	No
	[image: optionBox]
	Not Sure


35b) How might they work best?
		
	






36  How can employers be encouraged to offer constructive work experience and job opportunities to disabled young people and young people with SEN?
		
	· Change attitudes of employers – support them in finding work for young people with SEND – more training needed at local level
· Schools develop excellent relationships with local employers – offer training in the school setting so they can meet young people
· Financial incentives/cost neutral






37 How do you think joint working across children's and adult health services for young people aged 16 to 25 could be improved?
		[image: commentsSpacer]
	· Joint training opportunities
· Agreed terminology 
· A very clear understanding of each role and resource they will be providing (including costings) 
· Where possible have the same personnel involved from the setting up of an EHC plan – parents and young people will feel secure in who they are working with
· Provision from 16 – 25 should match the quality and quantity of that provided by children’s services
· All the knowledge gathered over the years as part of the EHC should be transferred to adult services to ensure continuity of provision
· 







38 As the family doctor, how could the GP play a greater role in managing a smooth transition for a disabled young person from children's to adult health services?
		
	· It has to be remembered that the GP may not know the young person as well as we think they should
· May be other health professionals involved and these need to be involved
· The implications for GPs if they are commissioning services may be great – they may not wish to fund certain aspects of support






39a) Do you agree that our work supporting disabled young people and young people with SEN to prepare for adulthood should focus on the following areas: (please tick those with which you agree) 
	*
	ensuring a broad range of learning opportunities
	*
	moving into employment
	*
	independent living

	*
	transition to adult health services
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	none
	[image: optionBox]
	not sure



		
	· Emotional well being and social integration should also be  a focus
· Financial money management including an understanding of disability allowances, benefits etc
· Sex and relationships education
· Self management and self advocacy skills if possible if not appropriate support needs to be in place
· Individual and personalised is the key – one size does not fit all






39b) What else should we consider?
		
	Comments:














Chapter 5: Services Working Together for Families

40a) Do you agree with the following three core features of the role of local authorities in supporting children and young people with SEN or who are disabled and their families? (please tick those with which you agree)
	*
	strategic planning for services
	*
	securing a range of high quality provision
	*
	
enabling families to make informed choices and exercise greater control over services
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	 none
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	not sure
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	· How is this going to be managed as more schools become academies and independent of LA?
· Is there going to be the capacity within LAs to provide a range of high quality provision
· Local authorities need to wok very closely with health authorities to ensure joined up support for children, young people and their families
·  





40b) Are there others?  If so, please specify.
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	Yes
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	No
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	Not Sure



		
	









41 How can central government enable and support local authorities to carry out their role effectively?
		
	· Need to ensure a consistency across all LAs - need to remove the current post-code lottery 
· Monitor funding delegation – what is central funding being used for?
· Expectation on academies and free schools to follow SEN legislation 







42  What would be the best way to provide advice to GP consortia to support their commissioning of services for children and young people with SEN or who are disabled and their families?
		
	· Joint training opportunities for GPs and education professionals
· Greater links between GPs and schools






43  What would be the most appropriate indicators to include in the NHS and public health outcomes frameworks in the future to allow us to measure outcomes for children and young people with SEN or who are disabled?
		
	Comments:





44  What are the ways in which the bureaucratic burdens on frontline professionals, schools and services can be reduced?
		
	· Increased trust across services so information is shared
· Commitment of all services to support individual – this means timely responses and attendance at meetings





45 In addition to community nursing, what are the other areas where greater collaboration between frontline professionals could have the greatest positive impact on children and young people with SEN or who are disabled and their families?
		
	· Early Years Practitioners
· Social Care professionals
· Voluntary sector
· Parent support groups/parent partnership






46  What more do you think could be done to encourage and facilitate local services working together to improve support for children with SEN or who are disabled?
		
	Comments:






47 How do you think SEN support services might be funded so that schools, academies, free schools and other education providers have access to high quality SEN support services?
		
	· Cluster based approach – clusters of schools buying into locally commissioned services – outstanding special school at heart of cluster – they will need to be funded initially to set up the provision but schools then buy-in to the service to seek the support they need







48  What are the innovative ways in which new models of employee-led organisations, such as mutuals and cooperatives, could improve services for children and young people with SEN and their families?
		
	· Offer very specific services that meet the needs identified in a cluster of schools





49 In addition to their role in the assessment process, what are the innovative ways in which educational psychologists are deployed locally to support children and young people with SEN or who are disabled and their families?
		
	· Part of the support team available to cluster of schools
· Training and professional development of school staff  - supporting the work of the SENCO who will have a much greater assessment role in school if single assessment process is implemented












50 How do you envisage the role and service structures of educational psychologists evolving to meet local demands?
		
	· Already an out-sourced service in many local authorities
· EPs become part of the cluster arrangement







51 What are the implications of changes to the role and deployment of educational psychologists for how their training is designed and managed?
		
	· Need to ensure that EPs have some school experience and  a sound knowledge of child development 
· Will need to understand the more complex and overlapping difficulties of young people in our schools 






52  What do you think can be done to facilitate and encourage greater collaboration between local authorities?
		
	· Look at existing good practice – regional hubs?
· London boroughs
· Look at provision across a number of LAs – this could reduce the high cost of out of authority placements





53  What do you think are the areas where collaboration could have the greatest positive impact on services for children, young people and families?
		
	· Specialist expertise
· Training
· Provision of equipment
· Shared services





54  How do you think that more effective pooling and alignment of funding for health, social care and education services can be encouraged?
		
	





55 What are the ways in which a Community Budget approach might help to improve the ways in which services for children and young people with SEN or who are disabled and their families are delivered?
		
	Comments:





56  What are the ways in which we could introduce greater local freedom and flexibility into the ways in which funding for services for children and young people with SEN or who are disabled is used?
		
	Comments:





57  What are the areas where the voluntary and community sector could have the greatest positive impact on services for children and young people with SEN or who are disabled and their families, and what are the ways we can facilitate this?
		
	Comments:





58  How do you think a national banded funding framework for children and young people with SEN or who are disabled could improve the transparency of funding decisions to parents while continuing to allow for local flexibility?
		
	· We need much more information about how this will work
· No two children have the same needs and to label the child and tag them with an allocation of money is a very retrograde step
· Very difficult to implement – never a level playing field – many other factors need to be taken into account – not just young persons’ needs






59  How can the different funding arrangements for specialist provision for young people pre-16 and post-16 be aligned more effectively to provide a more consistent approach to support for children and young people with SEN or who are disabled from birth to 25?
		
	· Have  a consistent funding arrangement from 0 – 25 with all services contributing their relevant amounts









60 Please use this space for any other comments you would like to make
		
	· Welcome the introduction of additional early years provision for disadvantaged 2 year olds – how can we ensure that there is capacity in the current system to be able to offer all these children the provision necessary to meet their needs? What additional training will be available for early years practitioners?
· Very concerned about the introduction of Systematic Synthetic Phonics Screening task for all 6 year olds. For many children with SEND this will not be a positive experience and many will “fail” .








61 Please let us have your views on responding to this consultation (e.g. the number and type of questions, was it easy to find, understand, complete etc.)
		
	







 In Conclusion

We welcome the aspirations in the Green Paper but feel that there are still very many unanswered questions about how it can be effectively delivered in the current climate. 

Moving forward we would wish to engage with the government and its agencies to ensure that this radical programme of reform is implemented successfully and has a lasting impact on the lives of the most vulnerable young people and their families.
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